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Annisa Fadilla Suci (2020):  The Correlation between EFL Students’ Belief 
about Language Learning and Their Speaking 
Skill at Islamic Senior High School Al-Ittihad 
Rumbai Pekanbaru 
 
This research is a correlational study with a purpose to identify EFL students‟ 
belief about language learning and students‟ speaking skill in descriptive text at the 
tenth grade of Islamic Senior High School Al-Ittihad Rumbai Pekanbaru. The 
population of this research was the tenth grade students which consisted of 4 classes 
with 80 students in total.Then, the researcher used total sampling techniques to take 
the sample which is 80 students. In collecting the data, the researcher used: 
questionnaire from Elaine Horwitz (1988) to measure the students‟ belief about 
language learning and speaking test to measure the students‟ speaking skill. The 
researcher analyzed the data by using Pearson Product Moment correlation through 
SPSS Version 21.0. Based on the result, it was found that the mean score of students‟ 
belief about language learning is 70.29 (strong enough level) while their speaking 
skill is 58.70 ( very low level). In terms of the correlation between EFL students‟ 
belief about language learning and their speaking skill, the researcher discovered that 
sig. (2-tailed) <  α = 0.000 <0.005. The researcher concluded that HO was rejected and 
Ha was accepted. Moreover, the researcher also revealed that the value of correlation 
coefficient ( r ) is 0.835 which indicates that there is a strong correlation between the 
two variables. The researcher also found that 69.7% of the students speaking skill is 
influenced by their EFL students‟ belief about language learning and the other 30.3% 
is influenced by other unknown factors. Based on the research findings, it could be 
concluded that there is a significant correlation between EFL students‟ belief about 
language learning and their speaking skill at the tenth grade of Islamic Senior High 
School Al-Ittihad Rumbai Pekanbaru 
 














Annisa Fadilla Suci (2020):  Hubungan antara Pandangan Siswa terhadap  
Pembelajaran Bahasa  dan Kemampuan 
Berbicara Siswa di Sekolah Menengah Atas 
Islam Al-Ittihad Rumbai Pekanbaru 
 
Penelitian ini adalah penelitian korelasi dengan tujuan untuk 
mengidentifikasi hubungan antara pandangan siswa terhadap pembelajaran bahasa 
dan kemampuan berbicara mereka tentang teks deskriptif di kelas  sepuluh 
SMAIT Al-Ittihad Rumbai Pekanbaru. Populasi  dalam penelitian ini adalah siswa 
kelas sepuluh yang terdiri dari 4 kelas. Total populasinya adalah 80 siswa. 
Penelitian ini menggunakan teknik Total Sampling untuk mengambil sampel 
dengan jumlah 80 siswa. Dalam pengumpulan data, peneliti menggunakan angket 
dari Elaine Horwitz (1988) untuk mengukur pandangan siswa terhadap 
pembelajaran bahasa, dan tes berbicara untuk mengukur kemampuan siswa dalam 
berbicara. Peneliti menganalisa  data menggunakan rumus product moment pada 
aplikasi SPSS Versi 21.0. Berdasarkan hasil penelitian, ditemukan bahwa nilai 
rata-rata dari Pandangan siswa terhadap pembelajaran bahasa sebesar 70.29 (level 
cukup baik), sedangkan kemampuan berbicara mereka sebesar 58.70 (level 
rendah). Dalam hal hubungan antara pandangan siswa terhadap pembelajaran 
bahasa dan kemampuan berbicara mereka, peneliti menemukan bahwa nilai sig. 
(2-tailed) < α = 0.000 < 0.005. Jadi, peneliti menyimpulkan bahwa Ho ditolak dan 
Ha diterima. Selain itu, peneliti menemukan bahwa nilai  koefisien korelasi (r) 
adalah 0.835  yang menyatakan bahwa terdapat hubungan antara kedua variable. 
Peneliti juga menemukan bahwa 69.7% dari kemampuan berbicara  dipengaruhi 
oleh pandangan siswa terhadap pembelajaran bahasa dan 30.3% sisanya 
dipengaruhi oleh faktor lainnya. Berdasarkan hasil penemuan penelitian, dapat 
disimpulkan bahwa terdapat hubungan yang signifikan antara pandangan siswa 
terhadap pembelajaran bahasa dan kemampuan berbicara mereka di SMAIT Al-
Ittihad Rumbai Pekanbaru.  
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A. Background of The Problem 
English students need four skill in learning English, namely: listening, 
speaking, reading, and writing skill. Of the four skills, speaking is the most 
important skill in communicating. Speaking skill is an important part of the 
language learning curriculum and also  an important assessment object. It is 
also very important for students in communicating effectively through spoken 
language. The inability of students in speaking a foreign language can cause 
them difficulties in expressing their ideas even in simple conversations. One 
of the main objectives of a language learning program is to develop speaking 
skill and integrate spoken and written language. Language learning means 
using language in both spoken and written communication, and being able to 
express feelings, thoughts, and experiences in various contexts. Anyone  who 
wants to improve his/her speaking skill must have a positive behavior and 
good beliefs to achieve that. 
 In practicing their English speaking skill, students‟ belief is very 
important because it makes the students motivated and more confidence in 
their performance. The students who have high levels of belief in speaking 
English will be braver to perform than the students with low level of beliefs 
(Khatib and Maroof, 2015). White (1999) also said that beliefs can  help 
individuals to define and understand the world and themselves, in
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Addition, they can have an ability in defining a task and play a critical 
role in defining behaviors. Olga Majchrak, in Borg (1991) stated the concept 
of belief‟ is a proposition which may be consciously or unconsciously held, is 
evaluative in that it is accepted as true by the individual, and is therefore 
imbued with emotive commitment; further, it serves as a guide to thought and 
behavior. Language students‟ ability in speaking also influenced and shaped 
by their beliefs. These expectations showed how individuals react to, respond 
to and experience a new environment. In other words, students‟ beliefs, which 
are formed through their experiences, guide them in their understanding of 
language learning and influence the approaches they adopt to L2 learning. If 
they believe that languages can only be learned through translation and 
explanation, they will expect the language instruction to be based on 
translation and explanation and will reject any approach adopted by the 
teacher which does not correspond to this expectation. It can be identified that 
students with good beliefs  usually set higher goals for themselves and they 
have high confidence when they speak. On the other hand, the students that 
have low beliefs could influence their speaking skill  such as they have no 
courage to speak up in front of class. To sum it up, it can be said that 
students‟s belief has high contribution to students speaking skill. 
Islamic State Senior High School Al-Ittihad, is one of the Senior High 
School in Pekanbaru which is located in Rumbai. This School has been using 
K13 based Curriculum since 3 years ago. According to K13‟s Curriculum 
Islamic Senior High School Al-Ittihad Pekanbaru, the aim of learning English 
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is to develop the students true potential to have the communicative 
competence in interpersonal, transactional, and functional text by using many 
kinds of English text in spoken and written. In reference to the interview from 
the teacher conducted by the researcher, many students of SMAIT Al-Ittihad 
Rumbai still get difficulties in speaking. They belief  that speaking is 
something that is so hard to practice. As Mantle-Bromley (1995) reported that 
many young language students approach language learning with 
“misconceptions that may hinder their progress and persistence in language 
study”. It could affect the students‟ competence to speak in English 
particularly during the English speaking teaching and learning process. 
 There are some problems for speaking skill that teachers can come 
across in helping students to speak in the classroom. These are inhibition, lack 
of topical knowledge, low participation, and mother-tongue use . Inhibition is 
the first problem that students encounter in class. When they want to say 
something in the classroom they are sometimes inhibited. They are worried 
about making mistakes and fearful of criticism. They are ashamed of the other 
students‟ attention towards themselves. Littlewood (2007) expressed that a 
language classroom can also create inhibitions and apprehension for the 
students. The students‟ lack of vocabulary knowledge, less speaking peers and 
the school‟s environment that mainly not using English made them even more 
lazy to practice speaking. They feel burdened too because they must arrange 
and choose the perfect the words properly in their mind first before speak it 
up.  Furthermore, they also have less pronunciation because in English there 
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were different forms between written and spoken form. On the other hand, 
some of them said that they enjoy the learning process of English especially 
when they learnt speaking, because they could express what they felt, share 
their opinion or asked when they did not understand the lesson when they 
learnt English without afraid with the pronunciation and grammar as long as 
their teacher and their friend understand what they said.  
The second problem is that students complain that they cannot 
remember anything to say and they do not have any motivation to express 
themselves. This is supported by Rivers (1968) who thinks that students often 
have nothing to say probably because their teachers had selected a topic that is 
not appropriate for the or they do have enough information about it. Baker and 
Westrup (2003) also supports the above idea and stated that it is very difficult 
for students to answer when their teachers ask them to tell things in a foreign 
language because they have little opinions about what to say, which 
vocabulary to apply, or how to use grammar accurately. 
The third problem in the speaking class is that the participation is very 
low. In a class with an average  number of students, each student will have 
very little time for talking because just one student talks at a time and the other 
students try to hear him/her. In the speaking class, some students dominate the 
whole class while others talk very little or never speak. The last problem 
related to the speaking ability is that when some students share the same 
mother-tongue, they try to use it in the speaking class because it is very easy 
for them (Tuan & Mai, 2015).  
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The phenomena above showed that students still have difficulties in 
their speaking skill. Because of that, the researcher is interested in 
investigating the problems above into a research entitle: The Correlation 
between EFL Students’ Beliefs about Language Learning and Their 




1. Identification of the Problem 
a. Why do some of the students are not able to overcome the laziness to 
speak english properly? 
b. Why do some students are not able to participate in conversation 
comfortably? 
c. Why do  some Students are afraid  of making errors in speaking and 
tend to forgot about the ideas they want to speak? 
d. Why some students are less motivated in speaking? 
e. Why some students have low vocabulary knowledge in speaking 
learning  process? 
2. Limitation of the Problem 
This research focuses on the general language learning beliefs that 
taken are from Horwitz scale (1988) namely Beliefs as Language Learning 
Inventory (BALLI) questioner. Then, for  the speaking skill,the researcher 
focused on students skill in describing some historical places that they 
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visited where is is the speaking skill required for them at the tenth grade of 
Islamic Senior High School Al-Ittihad Rumbai Pekanbaru. 
3. Formulation of the Problem 
The researcher formulates the problem as in the following questions: 
a. How is  students‟ Belief about Language Learning at the tenth grade of 
Al-Ittihad Senior High School Rumbai Pekanbaru? 
b. How is  the students‟ Speaking Skill at the tenth grade of Al-Ittihad  
Senior High School Rumbai Pekanbaru? 
c. Is there any significant correlation between Students‟ Beliefs about 
Language Learning and their English Speaking Skill at Al-Ittihad 
Senior High School Rumbai Pekanbaru? 
 
C. Objective and Significance of the Research 
1. Objective of the Research 
a. To investigate the students‟ belief about language learning at the tenth 
grade students of Islamic Senior High School Al-Ittihad  Rumbai 
Pekanbaru  
b. To investigate students‟ speaking skill at the  tenth grade students of 
Islamic Senior High School Al-Ittihad Rumbai Pekanbaru 
c. To examine whether there is any significant correlation between EFL 
Students‟ Belief about Language Learning and their English Speaking 





2. Significance of the Research 
The significance of this research could add an existing evidence to 
prop up the contribution of students‟ belief  in teaching and learning 
process, especially in speaking skill. There are some practical significance 
that is served in this research: 
a. For teachers, it will give them information about the contribution of 
students‟ belief on their speaking skill. 
b. For students, this research is expected give advantages to the students 
about the usual problem that faced in speaking and they became aware 
to practice more. 
 
D. Reason for Choosing the Title  
There are some reasons why the researcher is interesting in carrying 
out this research the reasons are as follows:  
1. The title of the research is relevant with the researcher status as a student 
of   English Education Department.   





E. Definition of the Key Terms 
In this definition, the researcher only defines the important terms, they 
are: 
1. Correlation 
Cresswell (2012) pointed that correlation is a statistical test to 
determine the tendency or pattern for two (or more) variables or two sets 
of data to vary consistently. It means that both variable share the same 
variance. In Addition, used to assess a possible linear association between 
two continuous variables. It is simple both to calculate and to interpret. In 
this research, correlation is defined as the result of the students‟s belief 
about language learning and their speaking skill at Islamic Senior High 
School Al-Ittihad Rumbai Pekanbaru 
2. Speaking Skill 
Speaking skill refers to expressing arguments, ideas, and daily 
conversations through English as an oral communication (Brown, 2001). 
Speaking skill in this research means the ability of the students to give 
their opinion about National Examination  by using oral language related 
to its pronunciation, accuracy, and fluency. 
3. EFL Students’ Beliefs 
Wenden (1998) stated that students‟ beliefs especially in English as 
Foreign Language (EFL) can be considered both a subset of knowledge, 
and as personal, subjective understandings In terms of information 
acquired about the nature of learning, beliefs could be considered a subset 
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of students‟ metacognitive knowledge, that is, the knowledge acquired by 
students, beliefs in this research are students‟ perception and evaluation 
about their ability in speaking, and how the students see English language 
as the foreign language aptitude, the motivation and expectations and also 
learning and do communicative strategies. 
4. Language Learning 
Language learning is an active process that begins at birth and 
continues throughout life. Students learn a language as they use it to 
communicate their thoughts, feelings, and experiences, establish 
relationships with family members and friends, and strive to make sense 
and order of their world. Abdi (2015) said that Language is the key in 
communication. So that‟s why, learning a language is a crucial part in 
human being. In this research, the researcher narrowed the language 







REVIEW OF RELATED LITERATURE 
 
A. Theoretical Framework 
1. The Concept of Beliefs 
a. Defenition of Belief 
Neda. F (2012) said that beliefs has been defined as an attitudes, 
opinion and viewpoint which attends in every discipline of human 
behavior to say that something is true or right and vice versa . It means, 
beliefs also considered as cognitive entities that guide humans to behave in 
a community, and they are important factors leading human behavior. 
According to Cambridge English Dictionary, beliefs is the feeling of being 
certain that something exists or is true, the core of who we are, what we 
do, and the success that we acquire. In general term beliefs has been 
defined the perception of people towards the learning situation that they 
are in, and it is also believed that those students beliefs affect the actual 
skill of the people in the area that the learning takes place. In many 
studies, the term „belief‟ is not explicitly defined, but it is assumed that the 
reader knows what is meant. Thompson (1992) said that Belief is very 






Beliefs has been acknowledged as being  difficult to define as a 
conceptual ideas. In general, as McKay (2014) noted, beliefs are regarded 
as assumptions or perceptions that a person  hold true. Its definiton is still 
debatable among researchers or educators. Clandinin and Cornelly (1986
in Mohamed (2006, p.18) points out that “the conceptual confusion 
has arisen as a result of defining identical terms in different ways and 
using different terms to describe similar concepts”. Then, Pejares (1992) 
explains that the main confusion While knowledge can be equated with 
facts that are given and shared, beliefs may be contestable. Researcher like 
Nesper (1987) maintains that while the two contructs are different in many 
ways, and often conflict with each other, belief can be considered to be a 
form of knowledge. Comparing belief with knowledge, Nesper claim that 
while knowledge is conscious and often changes, belief may be 
unconsiously held, are often tactic and resistant to change with the concept 
revolves around the distinction between knowledge and belief. 
Richards and Lockart (1994) maintain that beliefs are built up 
gradually over time. They argue that beliefs consist of both subjective and 
objective dimensions and serve as the background to much of the teachers‟ 
decision making and classroom actions/practices. This argument is also in 
line with Pajares (1992) who claims that beliefs are far more influential 
that knowledge in determining how individual organize an define 




and some conceptual theories are manifested in their actions even during 
the teaching process or social interactions and other areas of their lives. 
b. Characteristic and Variety of Beliefs 
Clark & Peterson, (1986) in Mohammed, (2006) noted that beliefs 
are interconnected and complex as well  in which they suggest that there 
are wide variations in characteristics of beliefs as follows: 
1.They are non-concensual, everybody does not necessarily agree on the  
belief and alternative beliefs around the same issue are accepted, 
2. They often involve the existence of abstract entities, 
3. They are evaluative: states are consider as being „good‟ or „bad‟, 
4. They often include in high degree of episodic/ anecdotal materials, 
5. They have different degrees of strength: Range from strong to weak, 
6. They have unclear boundaries and high degree of overlap. 
Eventhough belief is concerned with consciouness or 
unconsciousness domain, it undeniable that belief is always accepted as 
true by individual views. Besides, Johnson (1994) said that Beliefs are 
formed early in life as a result of a person‟ education and experience and 
strong beliefs about teaching and learning are well established by the time 
students complete their schooling. Their beliefs that are coming from 
schooling time are not only source from which belief may be derived. 
Other sources may include established practice, teachers‟ personality 




principles derived from an approach or method Richards and Lockart, 
(1994). 
 Beliefs in Educational scope have many varieties. Tanaka( 1999) 
identified two broad types of students beliefs: (a) beliefs about self as a 
language students (e.g., self-efficacy, confidence, aptitude, motivation) 
and (b) beliefs about approaches to language learning skill. These 
expectations influence how individuals react to, respond to and experience 
a new environment. In other words, students‟ beliefs, which are formed 
through their experiences, guide them to conceptualize the  language 
learning and influence the approaches they adopt to L2 learning. For many 
years researchers have attempted to examine all aspects of English 
language learning effects. Finally, they found that each individual student 
has its own perception and cognition about the strategies that has been 
used by teachers.  
 In contrary to the above, sometimes it can be difficult to analyze 
some of the definitions and properties of beliefs since researchers do not 
always motivate or describe these defining properties in detail. For 
example, it is sometimes mentioned, without further explanation, that 
beliefs can be conscious or subconscious but since the concept of 
consciousness in itself is very complex and it is difficult to interpret such a 
suggested property of beliefs. In particular, the interpretation becomes 
more difficult if some definition of beliefs has not been given, or if no 




definition. One way to define beliefs is to focus on the claim that a person 
believes that (or has the belief that) a certain statement is true. The 
question of what you mean by such a claim deals with the definition of 
beliefs. Another way to define beliefs, or at least to describe some 
properties of beliefs, is to focus on relationships between different beliefs, 
and thereby describe characteristic properties of so-called belief systems. 
Certain differences between belief systems and knowledge systems can 
then be taken as a characterization of beliefs. 
c. Categories of Belief 
Wenden (1999) said that In EFL literature, influenced by different 
theories and conceptualizations, language students‟ beliefs have appeared 
under different rubrics and categories such as:  
1) Metacognitive Knowledge 
According to Flavell in Gabillon (2005), The term 
metacognitive knowledge originates from Flavell‟s metacognitive 
theory and refers to the individual‟s beliefs or knowledge 
(cognitions) about (his or others‟) cognitive processes. This 
knowledge, in return, is used by the individual to guide his/her 
cognitive activities (i.e., engage in or abandon a particular cognitive 
activity). Flavell proposed three categories of metacognitive 
knowledge:  
a) person variables: these are the individual‟s beliefs about himself 




vocabulary items, or his/her friend can learn languages better 
because s/he has a better memory etc.);  
b)  task variables: these are the individual‟s knowledge about a 
given task (e.g. whether the task is interesting, familiar, and 
whether it is within the capabilities of the individual to 
accomplish);  
c)  strategy variables: these involve selection of appropriate 
cognitive processes to fulfil a task (e.g. whether the task requires 
summarizing analyzing, expressing personal opinion etc. or 
whether the individual needs to ask for further clarification etc.). 
 
The term metacognitive knowledge has been used in 
SLL/FLL literature since the 1980s Since then the term, although 
defined differently by some scholars, has been referred to in various 
belief studies in EFL literature refers to beliefs as a subset of 
metacognitive knowledge. Although she acknowledges that the terms 
metacognitive knowledge and beliefs are used interchangeably, she 
claims that beliefs are distinct from metacognitive knowledge in that 
they are value-related and tend to be held more tenaciously . 
2) Mental & Social Representations 
The concept of mental representations is a theoretical 
construct borrowed from cognitive science. According to CTM 
(Computational Theory of Mind) representations are information-




information which are stored in the mind. This view considers 
representations as a construct which belongs to individual minds. 
However, Durkheim defines representations as“(Representations are) 
group ideas which are widely shared and socially forceful because 
they are collectively created through the interaction of many minds. 
Zarate et al., (2004) stress the influence of positive and 
negative representations on students‟ behaviors. They explain that 
„‟positive representations lead to xenophile attitudes which are 
generally expressed by a behavior and  practice of openness to the 
„Other‟, while negative representations lead to behavior that is 
displayed through xenophobic rejection and refusal of the Other.” 
The term social representations has been widely refer more often the 
term has been used to refer to common knowledge such as 
stereotypes, attitudes, prejudices, images and so forth in many 
studies which have looked into language students‟ beliefs. 
3) Self Belief 
These beliefs comprise a self-system, and the individual‟s 
behavior is the result of the interaction between this system and 
external influences. Self-beliefs-- which students create, develop, and 
hold to be true for themselves--are considered to play a vital role in 
their successes and failures. Self-beliefs are studied under different 
classifications such as: self-concept beliefs, self worth beliefs, and 




a) Self-worth belief refers to the opinion the individual has about 
himself/herself (Self worth belief is assumed to be influenced by 
society and culture, school achievement, and opinion of others).  
b) Self-concept belief is “a self-descriptive judgement that includes 
an evaluation of competence and the feeling of self-worth 
associated with the judgement in question. Self concept beliefs 
reflect questions of „being‟ and „feeling‟. 
c)  Self-efficacy beliefs refer to personal beliefs (judgements) about 
one's capabilities to engage in an activity or perform a task at a 
given level .Self-efficacy beliefs revolve around the question of 
„can‟.” 
d) Control-beliefs are “beliefs about the presence of factors that 
may further or hinder performance.” It is assumed that studentss 
who believe that they have sufficient control over the outcome 
exert effort towards achieving a behavior. Control-beliefs are 
considered to have an important impact on learning outcomes. 
Studentss‟ control-beliefs together with self-efficacy beliefs have 
proved to play an important role in self-regulation during L2 
learning process. Thus, control-beliefs have increasingly been 







Attributions are the individual‟s beliefs about causes (internal 
& external) of outcomes . Attributions refer to individuals‟ 
interpretations of the causes of events that happen to themselves and 
others. A person's attribution about himself/ herself is also known as 
a locus of control belief. The difference between an attribution and a 
locus of control belief is that the latter is a belief that an individual 
ascribes as a cause for his/her own action and this belief guides the 
individual in his/her future behaviors. Attributions on the other hand 
can be made by individuals regarding other people. 
d. Students’ Belief about Language Learning  
One of the important factors of the area of individual differences is 
students‟ belief about language learning.  Abraham & Vann (1987) 
assumed that researchers have found that second language students come 
to the language class with some preconceived ideas or beliefs about 
language and language learning and that these beliefs can indicate what 
expectations the students  have and what actions in their language learning 
they will take Ghavamnia. M  in Barcelos (2011) stated that its also refers 
to „beliefs about the nature of language and language learning‟. They seem 
to had a direct relevancy to the understanding of students expectation, a 
commitment to, a successs in, and their satisfaction in the class. 
Students‟ beliefs play an important role in students‟ experience and 




noted that students who consider beliefs important for English Language 
Learning showed higher degrees of diligence.  Thus, the present study 
investigates changes in senior high school students‟ beliefs about language 
learning during one semester. In fact, it is aimed to examine whether 
instruction made by teachers can have impact on students‟ probable 
simplistic beliefs about language learning and may lead to changes in 
students‟ beliefs at the end of the term. With these considerations in mind, 
teachers can make more informed choices about teaching and are able to 
adopt a more responsive approach to the organisation of learning 
opportunities in their lessons. 
Students beliefs connect naturalistically to students‟ use of 
language learning strategies. Students‟ description of language learning 
strategy use, for instance, was found to be consistent with their stated 
beliefs about language learning. Horwitz (1990) stated that in terms of the 
significance of beliefs and the role they play in the process of learning, it is 
important to examine beliefs students hold about learning and probe how 
these beliefs are to shape and evolve during a specific period of time. It 
influence students´ motivation, their expectations about language learning, 
their perceptions about what is easy or difficult, and what are the strategies 
they choose in learning. In other words it means that what  students‟ 
feelings would be about what they learn as a foreign students and how it 




According to Elham Zamani, (2013) Students‟ beliefs about the 
nature and process of language and learning and the use of learning 
strategies have been investigated and studied by some Iranian researchers 
in recent years (Fazeli, 2011; Nikoopour & Farsani, 2010; Pishghadam & 
Pourali, 2011; Dehghan Harati, 2011; Yamini & Dehghan, 2005).  It is 
also a result of a number of factors that shape the students' thinking and 
belief formation, including past experience, culture, context and numerous 
personal factors. The systems of students' belief cover a number of 
aspects, including beliefs about the nature of English, the speaker of 
English, the four language skill (listening, speaking, reading and writing), 
language learning, appropriate classroom behaviour, the students' own 
abilities and about the goals for language learning. 
White (1999) also explained that Beliefs about Language Learning 
including cognitive and affective variables become an interest in 
researcher‟s field of second language acquisition because of the quote 
„‟success always depends less on materials, techniques and linguistic 
analysis and more inside and between the people in the classroom‟‟. 
Students beliefs about language learning may have an impact on the 
students skill in class. For example, if a student believes that she doesn‟t 
have very  good aptitude for language learning, she may not make much 
efforts to learn the language. In other word, beliefs can became 
unfortunate in fulfilling the language learning standard. Teacher should 




might have a negative impact on learning. Students‟ Belief also seems to 
have a strong impact on their learning procedures. 
In the second/foreign language (L2) research field, researchers have 
primarily concentrated on the students aspect and generally studied beliefs 
about the experiences in language learning. Previous studies have shown 
that students‟ beliefs constantly evolve in suitability with students‟ 
previous experiences in the learning process. As proposed by Hortwiz and 
Mantle-Bromley (1990) students‟ negative beliefs can inhibit their 
learning process and persistence in language learning. This issue can lead 
damage the outcomes, such as the increasing of less efficient learning 
strategies or wasting time with traditional approaches, all of which may 
result in limited skill. The beliefs considerably impact on both the progress 
and success of any learning activity, as well as being a direct influence on 
attitude and motivation. There is currently a growing body of research 
investigating students‟ beliefs in diverse education domains. This trend has 
also gained momentum in language learning, especially in recent decades. 
 Dr. Elaine Horwitz‟s research (1983, 1988, 1999) is credited as the 
first to attempt to identify students beliefs about language learning in a 
systematic way. A questionnaire, called Beliefs about Language 
Learning Inventory (BALLI), was developed. Five major areas of beliefs 
emerged from the analysis of the responses to the 34 items on the BALLI:  
1)  difficulty of language learning, 




3)  the nature of language learning,  
4)  Learning and communication strategies,  
5)  Motivation and expectations. 
Wenden (1987 )  also identified three major categories in students beliefs: 
1) The use of the language,  
2) The learning of the language, and 
3)  The importance of personal factors. 
Second and foreign language students do not come to class without 
ideas about the nature and process of the learning. They have some 
presumptions about what language learning is and how a second language 
should be learned Horwitz (1987). It means that preexisting beliefs are 
claimed to have influential impacts on students‟s approaches and 
behaviors in the learning process .Some researchers  proposed that some 
beliefs are beneficial to students while others argue that some beliefs can 
lead to negative effects on language learning. For instance, Mantle-
Bromley (1995) suggested that students who have positive attitudes and 
realistic language-related beliefs are more likely to behave in a more 
productive way in learning than those who have negative attitudes and 
mistaken beliefs. Similarly, Mori (1999) claimed that positive beliefs can 
compensate for students ‟ limited abilities. In contrast, Horwitz (1987) 
was concerned that some misconceptions or erroneous beliefs may 






a. Definition of Speaking  
The need to communicate in English nowadays is the focal goal of 
many EFL students around the world. Aside from the reading, writing, and 
listening skill, it is agreed upon that the first aim of EFL students is to 
speak English fluently. Speaking is one of the important aspect in English  
and also the most difficult one . In learning process in the school, speaking 
has been overlooked in due to different reasons like emphasis on grammar 
and  unfavorable teacher-student proportions and also the lack of 
confidence. Nunan, (1995) pointed that Speaking is a skill which is worthy 
of attention in both first and second language. Learning the speaking skill 
is the most important aspect of learning a second or foreign language and 
success is measured based on the ability to perform a conversation in the 
language.  
Speaking is an ability to orally express opinions, thoughts, facts 
and feelings to other people, animals and even to oneself. According to 
Nunan (2003, p. 48) (cited in Mart,) Speaking is a productive oral skill 
which consists of constructing systematic verbal utterances to convey 
meaning. In a slightly different statement, Brown (2004, p. 140) points out 
that “speaking is an interactive process of constructing meaning that 
involves producing and receiving and processing information”. In 
speaking, the students learn how to organize ideas, arrange sentences, and 




comprehensible language. They must also learn about how to deliver the 
meaning of the language according to the context they are speaking. 
Lately, many reviews of previous research  have agreed that 
speaking is an oral product that consists of producing, receiving, and 
processing information. However, considering the importance of speaking 
skill, EFL students should establish a notch of linguistic competence and 
be consistently alert to the sociolinguistic features of the language to speak 
it instinctively in a given context. As defined by Florez (1999), speaking is 
“an interactive process of constructing meaning. 
b. Components of Speaking skill 
According to Hughes (2003) there are five components of speaking: 
1) Grammar 
Grammar is important of students learning language to arrange correct 
sentence in conversation. The utility of grammar is also the correct 
way to gain expertise written and oral forms. 
2) Vocabulary 
Vocabulary means the appropriate diction of which is used in 
communication. Without having sufficient amount of vocabulary, it 
would be difficult to communicate effectively or expressing ideas both 
oral and written form. In spoken language, the vocabulary tends to be 
familiar and everyday. It means that in spoken language or speaking, 
the vocabulary used must be very familiar and it is used in everyday 




is a basic building block of language learning. Students need to know 
words, their meanings, how they are spelt and how they are 
pronounced. 
3) Pronounciation 
Pronounciation is the way for students to produce clearer language 
when speaking. It means that the student can communicate effectively 
when they have good pronunciation and intonation even though they 
have limited vocabulary and grammar. Pronunciation refers to the 
traditional or customary utterance of words. From that statement can 
be concluded that pronunciation is the way for students to produce the 
utterance words clearly when they are speaking. 
4) Fluency  
Fluency is an ability to speak communicatively, fluently and 
accurately. Fluency usually refers to express oral language freely 
without interruption. In teaching and learning process, if the teacher 
wants to check students‟ fluency, the teacher allows students to 
express themselves freely without interruption. The aim is to help 
students speak fluently and with ease. Fluency in speaking is the aim 
of many language students included reasonable fast speed of speaking 
and only small number of pauses and „‟umm‟ or „eh‟. It indicate that 







Comprehension is an ability to perceive and process stretches of 
discourse, to formulate representations the meaning of sentences. 
Comprehension of a second language is more difficult to study since it 
is not; directly observable and must be inferred from overt verbal and 
nonverbal responses, by artificial instruments, or by the intuition of the 
teacher or researcher. Therefore, in speaking can be concluded that the 
comprehension refers to the speakers‟ understanding about what are 
they saying to the listeners in order avoid misunderstanding 
information; in addition, its function is to make the listeners easily to 
catch the information from the speaker. 
c. The Elements of Speaking 
Speaking is making use words in ordinary voice, uttering words, 
knowing and being able to use language; expressing one in words; making 
speech. While skill is the ability to do something well. Therefore, we can 
infer that speaking is the ability to make use of words or a language to 
express oneself in an ordinary voice. In short, the speaking skill is to 
perform the linguistics knowledge in actual communication. Hornby 
(1995) states that the ability functions to express our ideas, feeling, 
thoughts, and need orally. 
d. The Importance of Speaking  
For many EFL students, speaking English effectively is a priority. 




to initiate and maintain relationships, to interact with people, etc. It is the 
skill speakers are judged on while the first impressions are being formed 
on their level of language skill Speaking is one of the most important skill 
of all the four language skill because individuals who learn a language are 
referred to as the speakers of that language (Ur, 2000). The main aim of 
English language teaching is to give students the ability to use English 
language effectively and correctly in communication (Pearse, 2000). 
However, it seems that language students are not able to communicate 
fluently and accurately because they do not have enough knowledge in this 
field. When we talk about speaking, we do not mean just saying the words 
through mouth. It means conveying the message through the words of 
mouth. This skill is often ignored in some teachers‟ classes. Students do 
not have enough opportunity either in their classes or outside to speak 
English. 
According to Harmer (1991), there are some reasons why students 
use mother-tongue in their speaking classes. The first reason is that when 
teachers ask their students to talk about a topic that they do not have 
enough knowledge, they will try to use their language. The second reason 
is that the application of mother-tongue is very natural for students to use. 
If teachers do not urge their students to talk in English, students will 





Speaking  also is one of the most important skill to be developed 
and enhanced as means of effective communication. Many language 
students find it difficult to express themselves in spoken language. They 
are generally facing problems to use the foreign language to express their 
thoughts effectively. They stop talking because they face psychological 
obstacles or cannot find the suitable words and expressions. The modern 
world of media and mass communication requires good knowledge of 
spoken English. The significance of speaking is indicated with the 
integration of the other language skill. Speaking helps students develop 
their vocabulary and grammar skill and then better their writing skill. 
Students can express their emotions, ideas; say stories; request; talk, 
discuss, and show the various functions of language. Speaking is of vital 
importance outside the classroom. Therefore, language speakers have 
more opportunities to find jobs in different organizations and companies. 
These statements have been supported by Baker and Westrup (2003) who 
said that students who speak English very well can have greater chance 
(Abdi, 2015) for better education, finding good jobs, and getting 
promotion. 
e. Types of Speaking 
Brown (2004) said that there are 5 types of speaking, we cited them 
categories of listening skill assessment tasks. A similar taxonomy emerges 






At one end a continuum of types of speaking skill is the ability to 
simply parrot back (imitate) a word or phrase or possibly a sentence. 
While this is a purely phonetic level of oral production, a number of 
prosodic, lexical, and grammatical properties of language may be 
included in the criterion skill. We are interested only in what is 
traditionally labeled “pronunciation”; no inferences are made about the 
test-takers ability to understand or convey meaning or to participate in 
an interactive conversation. The only role of listening here is in the 
short-term storage of a prompt, just long enough to allow the speaker 
to retain the short stretch of language that must be imitated. 
2) Intensive 
A second type of speaking frequently employed in assessment context 
is the production of short stretches of oral language designed to 
demonstrate competence in a narrow band of grammatical, phrasal, 
lexical, or phonological relationship (such as prosodic elements-
intonation, stress, rhythm, juncture). The speaker must be aware of 
semantic properties in order to be able to respond, but interaction with 
an interlocutor or test administrator is minimal at best. 
3) Responsive 
Responsive assessment tasks include interaction and test 




conversations, standard greetings and small talk, simple requests and 
comments, and the like. 
4) Interactive 
The difference between responsive and interactive speaking is in the 
length and complexity of the interaction, which sometimes includes 
multiple exchanges and/or multiple participants. 
5) Extensive (monologue) 
Extensive oral production tasks include speeches, oral presentations, 
and story-telling, during which the opportunity for oral interaction 
from listeners is either highly limited (perhaps to nonverbal responses) 
or ruled out altogether. 
f. Assessing Speaking Skill 
Assessing speaking is very important to be administered to know to 
what extent the students ability in speaking, especially in classroom. 
Brown (2003) stated several skill to assess speaking: 
a. Microskill 
1. Produce differences among English phonemes and allophonic 
variants.  
2. Produce chunks of language of different lengths.  
3. Produce English stress patterns, words in stressed and unstressed 
positions, rhythmic structure, and intonation contours.  
4. Produce reduced forms of words and phrases.  
5. Use an adequate number of lexical units (words) to accomplish 
pragmatic purposes.  
6. Produce fluent speech at different rates of delivery.  
7. Monitor one's own oral production and use various strategic 
devicespauses,fillers, self-corrections, backtracking-to enhance the 
clarity of the message.  
8. Use grammatical word classes (nouns, verbs, etc.), systems (e.g., 
tense, agreement, pluralization), word order, patterns, rules, and 




9. Produce speech in natural constituents: in appropriate phrases, 
pause groups, breath groups, and sentence constituents.  
10. Express a particular meaning in different grammatical forms.  
11. Use cohesive devices in spoken discourse  
 
b.  Macroskill 
1. Appropriately accomplish communicative functions according to 
situations, participants, and goals.  
2.  Use appropriate styles, registers, implicature, redundancies, 
pragmatic   conventions, conversation rules, floor-keeping and -
yielding, inte'rrupting, and other sociolinguistic features in face-to-
face conversations.  
3. Convey links and connections between events and communicate 
such relations as focal and peripheral ideas, events and feelings, 
new information and given information, generalization and 
exemplification.  
4. Convey facial features, kinesics, body language, and other 
nonverbal cues along with verbal language. 
5. Develop and use a battery of speaking strategies, such as 
emphasizing key words, rephrasing, providing a context for 
interpreting the meaning of words, appealing for help, and 
accurately assessing how well your interlocutor is understanding 
you. 
 
B. Relevant Research 
According to Syafi‟I, relevant research is required to observe some 
previous researches conducted by other researchers in which they are relevant 
to the research being conducted. A lot of researchers had already reported their 
research about Students‟s Belief. Some of findings of related research are 
presented in section as follows: 
Riska Ananda (2016) conducted a research entitled „‟ The Correlation 
between Students‟ Self Esteem and Students Speaking Skill of Second Year 
Students At SMAN 2 Bantaeng. It was correlational research design. She tried 




speaking and their self esteem. To sum it up, she found that confidence, 
motivation and good belief affected the students‟ academic skill. 
The next study is, Research from Ali Dincer (2017) entitled‟‟ EFL 
Students' Beliefs about Speaking English and Being a Good Speaker: A 
Metaphor Analysis. He investigated the beliefs of English as foreign language 
(EFL) students about speaking in English and being a good speaker of English 
through metaphor analysis. A phenomenological approach was adopted and 60 
EFL students completed a questionnaire with demographic questions and two 
prompts focusing on the characteristics of a good English speaker (i.e., 
“Speaking English is like… because…” and “A good speaker of English is 
like… because…”). For the first prompt about speaking English, 46 valid 
metaphors were determined, which were categorized under five conceptual 
themes. For the second prompts about being a good speaker of English, 27 
valid metaphors were given, with six conceptual categories identified. 
Findings showed that students mostly perceived speaking as a skill requiring 
much effort and also giving pleasure. They described a good speaker of 
English as someone who is fluent at speaking, universal, disarming, wise, 
privileged and hardworking. The conceptual categories were also described 
with the speaking achievement and these categories were found to be 
connected to the degree of achievement. The findings gave insight into a better 
understanding of the speaking skill and what makes a good speaker of English 




Then, a research entitled „‟An Investigation of Undergraduate 
Students‟ Belief about Autonomous Language Learning  in Language 
Institute, Bangkok University‟ conducted by Wiwat Orawiwatnakul and 
Saovapa Wichadee (2016). The study aimed to examine how undergraduate 
students believed about autonomous language learning in a university setting 
and to find out whether some factors were related to their beliefs. They use 5-
point Likert scale questionnaire was employed to gather data from the first-
year students taking a fundamental English course in a private university. The 
findings revealed that on average, students had a high level of beliefs about 
autonomous language learning while language learning behaviors outside the 
class were at a moderate level. The relationships were found between beliefs 
of autonomous language learning and all factors comprising English skill, 
gender, attitudes towards studying English, and language learning behaviors 
outside the class. The findings highlight the need for increasing learning 
environments where responsibilities are shared between teachers and students. 
There are three findings about students‟ belief above. The first from 
Riska, focused on the correlation between students‟ self esteem and their 
speaking skill. She found that motivation, confidence and good belief affected 
students academic skill. Second, Ali Dincer focused on the Beliefs about 
being a good English speaker through methapor analysis. And the last from 
Wiwat Orawiwatnakul and Saovapa Wichadee, that focused on Investigation 




So, the  difference between the previous findings and the researcher‟s 
are the subject, setting and design. And the similarities that the researcher 
found are about Beliefs in language learning,  the way how students‟ 
perception and belief affect their skill in speaking. 
 
C. Operational Concept 
The Operational Concept is the concept used in accordance with 
literature review. In Order to avoid misunderstanding in carrying out this 
research, it is necessary to clarify about the variables used in the research. This 
research consist of two variables; those are independent variable symbolized 
„‟x‟‟ and dependent variable symbolized „‟y‟‟. Variable x is EFL Students 
Belief and variable „‟y‟‟ is English speaking Skill. 
1. Variable X 
According Horwitz (1987) in the Beliefs about Language Learning 
Inventory (BALLI), there are some indicators of students‟ belief as in the 
followings: 
a. The difficulties of language learning; 
b. Students foreign language aptitude; 
c. The  nature of language learning; 
d.  Learning and communication strategies; 






2. Variable Y 
Based on David. P. Harris (1996) there are some indicators to define 
students‟ speaking skill as followings: 
a. Grammar 





D.  Assumption  and Hyphothesis 
1. Assumption 
 The researcher assumed that students belief in learning English  
can affect their speaking skill. They generally had positive beliefs about 
learning the language. Specifically, they were most positive about their 
motivations and expectations. The students quite optimistic about their 
future language learning progress and show relatively high levels of 
motivation. This study contributes to the general understanding of 









2. Hyphothesis  
a. Alternative Hyphothesis (Ha): There is a significant correlation 
between EFL Students‟s Beliefs about Language learning and their 
Speaking Skill at Al-Ittihad Islamic Senior High School Rumbai. 
b. Null Hyphothesis (Ho): There is no significant correlation between 
EFL Students‟s Beliefs about Language learning and their Speaking 

















METHOD OF THE RESEARCH 
 
A. Research Design 
This research is a correlational research intended to find out the 
correlation between students‟ belief about language learning and their English 
speaking skill. According to Lodico, (2006 ) correlational research is to 
quantify two or more variables and analyze whether there are connections 
among variable. Correlation tends to emphasize the relationship rather than 
different or contrast. Gray (2007) also pointed that measure the level of 
relationship between two variables, that is independent and dependent 
variable. Independent variable to measure the students‟ Belief about language 
learning will be connected with dependent variable about speaking skill. In 
this research, the researcher tries to find out whether there is a significant 
correlation between students‟ belief about language learning and their English 
speaking skill at Islamic senior high school Al-Ittihad Rumbai pekanbaru. 
This research involves two variables. The first is students‟ belief about 
language learning symbolized by „X‟ which is the independent variable and 
the second is students‟ speaking skill symbolized by „Y‟ which is dependent 
variable. This research use two ways correlation where variable „x‟ affect 











B. Time and Location of the Research 
This  research had been conducted on October 2019 at Islamic Senior 
High School Al-Ittihad Rumbai Pekanbaru. 
 
C. Subject and Object of the Research 
The subject of this research was the first year students of Islamic 
Senior High School Al-Ittihad Rumbai Pekanbaru. The object of this research 
was the correlation between EFL Students‟ beliefs about language learning 
and their  speaking skill. 
 
D. The Population and Sample of the research 
The population of this research was taken homogenously. The target 
population of this research is the tenth grade of Islamic Senior High School 






Students‟ Belief about 
Language Learning 
(Variable X) 







The Population at the Tenth Grade of Islamic Senior High School 
Al-Ittihad Rumbai Pekanbaru 
 
NO Class Students 
1. 
2. 
X Science PA    15 
X Science PI    21 
3. 
4. 
X Social PA 
X Social PI 
   19 
   25 
Total     80 
 
  Total sampling is the best way to obtain a representative sample. 
Gay (2013) stated that „‟The sample for Correlational Study is selected 
using an acceptable sampling method and 30 are generally considered to 
be minimally acceptable sample size.‟‟ 
Based on the quotation above, in this research, the sample of 
population are all of the tenth grade students of Islamic Senior high school 
that consist of Four classes; two science classes and two social classes. 
According to Arikunto (2006)   if the total  population is less than 100, the 
researcher might take all population as a samples, but if the population is 
more than 100, it might take 10%-15% or 20%-25% of total population. 
So based on the statement above the researcher choose to take all the 







E. Data Collection Techniques 
For data collecting techniques, the researcher used two kinds of 
techniques as in the followings: 
1. Questionnaire 
A questionnaire is said to be standardized when each respondent 
is to be exposed to the same questions and the same system of 
coding responses. Teresa (2005) supported that the aim is to try to 
ensure that differences in responses to questions can be interpreted 
as reflecting differences among respondents, rather than 
differences in the processes that produced the answers. 
Standardized questionnaires are often used in the field of 
educational planning to collect information about various aspects 
of school systems. The researcher would  use students beliefs 
questionnaires from Horwitz (1988)  to see the students belief by 
giving questions consist of some statements or items related to 
their beliefs. The students need to give (√) mark  in each column 
using likert scale rating (Strongly agree, agree, ,undecided,  
disagree, strongly disagree). 
Table III.2 
           Likert Scale Rating 
Option Score 




Strongly disagree 1 





               Table III.3 







Test is used to measure the students ability in Speaking. Brown 
(2003) said that test is a method of measuring person‟s ability, 
knowledge or skill in a given domain. The procedures of collecting 
the data for oral test is by giving topic about some historical places 
that they have visited, and the students should describe their 
experience related to topic itself in front of the class. Below are the 
speaking assessment criteria from David.P.Harris (1996) to 















Difficulty of Language Learning                                    2,8,10,18, 33 
Foreign Language Aptitude                                            1,11,16,22,29,31 
The Nature of Language Learning                                  7,15,17,24,25,30 
Learning and Communication Strategies                        6,12,14,21,27 





Speaking Rubric Assessment 











The pronunciation is clear and quite 
understandable for high school 
students  
 
There are some pronunciation 
problems, but still quite 
understandable  
 
Pronunciation problem necessitate 
listening and occasionally lead a 
misunderstanding  
 
Very hard to understand because of 
pronounciation problem. Must 
















Pronunciation problem so severe as 










Errors in grammar are quite rare  
 
There are few grammatical errors 
but still intelligible 
 
Makes frequent errors grammar and 
word order occasionally obscure 
meaning 
 
Grammar and word order errors 
make comprehension difficult. Must 
often rephrase sentences or restrict 
him to basic patterns  
 
Errors in grammar and word order 
so severe as to make speech 



























       VOCABULARY 
Almost all vocabularies used are in a 
proper use  
 
 
Frequently use inappropriate terms 




Frequently uses the wrong word, 
conversation somewhat limited 
because of inadequate vocabulary 
  
    
Misuses up words and very limited 
vocabulary make comprehension 
quite difficult  
 
 
Vocabulary limitation so extreme as 
to make conversation virtually 
impossible 
 
      5 
 
 
       4 
 
       3 
 
 
       2 
 
 








            FLUENCY 
Able to use the language fluently, 
rare skip, and  the speed of speech 
are the normal rate 
 
 
Speed of speech seem to be slightly 
affected by language problem 
 
 
Speed and fluency are rather 




Usually hesitant often forced into 
silent by language limitation 
 
 
Speech is so halting and fragmentary 
































    COMPREHENSION 
Understand most of what is said at 
average speed 
 
Understand what is said at average 
speed, but occasional repetition may 
be necessary 
 
Understand what is said is at slower 
than average speed repetition 
 
Has great difficulty following what 
is said. Can comprehend only, 
„‟social conversation‟‟ spoken 
slowly and with frequent repetition 
 
Cant be said to understand even 



















The result of speaking  was scored by using five components. 
Each component had 20 as the highest. The total of all 
components was 100. The specification of the test is as in the  
following: 
    Table III.5 
Specification of the test score 






Pronounciation                                                                  20 
Grammatical                                                                      20  
Vocabulary                                                                        20 
Fluency                                                                              20       
Comprehension                                                                 20 
 TOTAL                                                                            100 
  




After the students did the test, then the researcher took the total 
score from the result of oral test. According to Rusdi (2015) the 
classification of the students‟ score can be seen below: 
                                                      Table III.6 
         Classification of Students’ Test Score 
NO Score Classification 
1. 90-100 Very Good 
2. 80-89 Good 
3. 70-79 Good enough 
4. 60-69 Low 
5. ≤ 59 Very low 
 
3. The Validity and Reliability of the Instrument 
In order to find out the whether there is a significant 
correlation or not between students‟ belief about language learning 
and their speaking skill, the researcher used the score of 
questionnaire of variable X and test score of variable Y. To analyze 
it, the researcher used Pearson Product Moment correlation 
coefficient SPSS 21.00 version program. The hypothesis are as 
follow: 
Ho : Sig. (2-tailed) > α (0.05) 
Ha : Sig. (2-tailed) < α (0.05) 
Ho is accepted if the value of sig. (2-tailed) > α (0.05). It means 




about Language Learning and their English Speaking Skill at Islamic 
Senior High School Al-Ittihad Rumbai Pekanbaru 
Ha is accepted  if the value of sig. (2-tailed) < α (0.05). It means 
that there is a significant correlation between EFL students‟ belief 
about Language Learning and their English Speaking Skill at Islamic 
Senior High School Al-Ittihad Rumbai Pekanbaru. 
1. Validity 
Brown (2003) stated that validity is a criteria of an instrument 
which measures what it is supposed to be measure. In means that 
the instrument should cover up all the indicators. In this research, 
the researcher used contents validity as the materials tested is in 
accordance with their Beliefs about Language learning and their 
Speaking skill. 
a. Questionaire 
  In this research, the researcher used questioner about beliefs 
as language learning (BALLI) adapted from Horwitz (1988). 
There are five categories in it; each of them contains statements 
to which the students must give their respond based on Likert-
scale ranging from 1 to 5, where 1 indicating strongly agree, 2 
indicating agree, 3 indicating undecided, 4 indicating Disagree 
and 5 indicating Strongly disagree.  
The five major areas of which were described contains: 




nature of language learning, learning and communication 
strategies, and motivation and expectation. 
To analyze the validity of students‟ belief, the researcher 
conducted a try out to 34 items by handing them to 80 students. 
The researcher used SPSS 21.0 program to analyze the data. 
The researcher compared r observed to r table at significant 
level of 5% is 0.2199 (df=N-2=78). The r observed of each 
item should be higher than the r table to be considered as a 
valid question. If r observed on the analysis is less than r table, 
it can be concluded that these items are not significantly 
correlated with the total score (declared invalid) and must be 



































Items r-item r-table        Status 
Q1 0.911 0.2199 Valid 
Q2 0.912 0.2199 Valid 
Q3 0.572 0.2199 Valid 
Q4 -0.083 0.2199 Invalid 
Q5 0.894 0.2199 Valid 
Q6 0.911 0.2199 Valid 
Q7 0.566 0.2199 Valid 
Q8 0.569 0.2199 Valid 
Q9 0.91 0.2199 Valid 
Q10 0.856 0.2199 Valid 
Q11 -0.128 0.2199 Invalid 
Q12 0.909 0.2199 Valid 
Q13 0.83 0.2199 Valid 
Q14 0.84 0.2199 Valid 
Q15 0.572 0.2199 Valid 
Q16 0.917 0.2199 Valid 
Q17 0.872 0.2199 Valid 
Q18 0.473 0.2199 Valid 
Q19 0.917 0.2199 Valid 
Q20 -0.099 0.2199 Invalid 
Q21 0.917 0.2199 Valid 
Q22 0.587 0.2199 Valid 
Q23 0.523 0.2199 Valid 
Q24 0.033 0.2199 Invalid 
Q25 0.923 0.2199 Valid 
Q26 0.906 0.2199 Valid 
Q27 0.858 0.2199 Valid 
Q28 0.917 0.2199 Valid 
Q29 0.877 0.2199 Valid 
Q30 0.894 0.2199 Valid 
Q31 0.579 0.2199 Valid 
Q32 0.917 0.2199 Valid 
Q33 0.872 0.2199 Valid 
Q34 -0.048 0.2199 Invalid 




The result of the analysis showed that there were 29 questions 
accepted or valid and the others were rejected or invalid, 29 
questions are valid and  the rest are dropped. The dropped items are 
statement number 4,11,20,24,34 . These items were dropped 
because the scores are under  0.2199. 
b.  Speaking Test 
The test in this research are given by researcher to all of the 
tenth grade students about describing some historical places 
that they visited. The time given was 3 minutes maximal and 1 
minute minimal. The researcher gave 5 minutes to prepare the 
stories and the students  speak in front of the class to present it.  
2. Reliability 
According to Cohen (2007) reliability is essentially a synonym 
for dependability, consistency and replicability over time, over 
instruments and over groups of respondents. It is concerned with 
precision and accuracy; some features, e.g. height, can be measured 
precisely, while others, e.g. musical ability, cannot. For a reliable 
research, it must demonstrate that if it were to be carried out on a 
similar group of respondents in a similar context then similar 
results would be found. The researcher calculated  the date obtain 







     Level of Acceptable Reliability 
 









1. >90                                                    Very high 
2.  0.80-0.90                                           High 
3. 0.70-0.79                                            Reliable 
0.60-0.69                                            Marginally/Minimally 








To obtain the reliability of the EFL Students‟ Belief about 
Language Learning, the researcher used SPSS 21.0 Program to find 
out whether the test was reliable or not 
             Table III.9 
Reliability Statistics 




From the table above, it can be seen  that the value of Cronbach‟s 
alpha is 0.948. The value is higher than the standard Cronbach‟s 
alpha which is 0.60. Therefore, it can be concluded the test is 









CONCLUSION AND SUGGESTION 
 
A. Conclusion 
The aim of this study was to find out the correlation between EFL 
Students‟ belief about Language Learning and Their Speaking Skill at the 
tenth grade students of Islamic Senior High School Al-Ittihad Rumbai 
Pekanbaru .The researcher can conclude this research as follows: 
1. The students‟ EFL belief about Language Learning at the tenth grade 
students of Islamic Senior High School Al-Ittihad Rumbai Pekanbaru 
was categorized into strong enough level with the score 70.29  
2. The students‟ speaking skill of the tenth grade students of Islamic 
Senior High School Al-Ittihad Rumbai Pekanbaru was categorized into  
very low  level with the score 58.70. 
3. There is a significant correlation between EFL Students; Belief about 
Language Learning and Their Speaking Skill at Islamic Senior High 
School Al-Ittihad Rumbai Pekanbaru with  value 0.835 (strong 
corelation). 
Based on the result of the research, the EFL students‟ Belief about 
Language Learning has a significant correlation with their speaking skill. 
It can be concluded that beliefs about language learning was proven as one 
of the factors that influence students‟ speaking skill/ It means that the 
higher students‟ beliefs about language learning, the better speaking skill 





Considering the correlation between EFL Students‟ Belief about Language 
Learning and their Speaking Skill, the researcher would like to give some 
suggestion bellows: 
1. For  EFL Teachers 
a. It is recommended to teacher to give more attention to the students 
in order to make students be confident in learning and speaking 
English. Its also good to give many encouragement to improve 
their skill in speaking. Teacher should make speaking as an daily 
conversation in the classroom .  
b. The teacher should trying to be the best motivator to the students 
 
2. For  EFL  Students 
a. The students should realized that speaking skill is very important. 
They must improve their speaking skill by doing more practice and 
able to overcome their fear in making mistakes 
b. The students should realize that EFL Belief about Language 
Learning can influence them to be a good speaker and also try to 
see the positive side of  mastering speaking skill so they would 
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  SILABUS SMA/MA 
 
Mata Pelajaran              :  BAHASA INGGRIS - WAJIB 
Kelas                           :  X 
Kompetensi Inti            :  
 
KI 1  : Menghayati dan mengamalkan  ajaran agama yang dianutnya 
KI 2 : Menghayati dan mengamalkan perilaku jujur, disiplin, tanggungjawab, peduli (gotong royong, 
kerjasama, toleran, damai),  santun, responsif dan pro-aktif  dan menunjukkan sikap 
sebagai bagian dari solusi atas berbagai permasalahan dalam berinteraksi secara efektif 
dengan lingkungan sosial dan alam serta dalam menempatkan diri sebagai cerminan 
bangsa dalam pergaulan dunia 
KI 3 : Memahami, menerapkan, menganalisis pengetahuan faktual, konseptual, prosedural 
berdasarkan rasa ingin tahunya tentang ilmu pengetahuan, teknologi, seni, budaya, dan 
humaniora dengan wawasan kemanusiaan,  kebangsaan, kenegaraan, dan peradaban 
terkait penyebab fenomena dan kejadian, serta menerapkan pengetahuan prosedural pada 
bidang kajian yang spesifik sesuai dengan bakat dan minatnya untuk memecahkan 
masalah. 
KI 4  :  Mengolah, menalar,  dan menyaji  dalam ranah konkret dan ranah abstrak terkait dengan 
pengembangan dari yang dipelajarinya di sekolah secara mandiri, dan mampu  
menggunakan metoda sesuai kaidah keilmuan 





























































n jati diri 
 

















































































is... I’m ... 
I live in ... 
I have … 




























 Siswa mencoba 
menirukan 
pengucapannya 
dan  menuliskan 

























 Siswa mencari 
pemaparan jati diri 
dari berbagai 
sumber. 
 Siswa berlatih 
memaparkan jati 
diri dengan teman 
melalui simulasi. 





























































































































































   
















diri yang mereka 
temukan dari 
sumber lain dan 
membandingkann
ya dengan yang 




dari guru dan 
teman tentang 









pemaparan jati diri 
secara lisan dan 







































































yang benar dan 
sesuai dengan 
konteks 











































































 Siswa mengikuti 
interaksi memuji 
bersayap. 
 Siswa menirukan 
model interaksi 
memuji bersayap 
 Dengan bimbingan 



















































































































it.” “It was 
















dan arahan guru, 
siswa 
mempertanyakan 















bahasa Inggris dalam 
konteks simulasi, 
role-play, dan 





























































































Inggris dan dalam 
bahasa siswa.  
Mengkomunikasikan 
 Siswa memuji 
dengan bahasa 
Inggris, di dalam 
dan di luar kelas.  

















































































































































































































































































































































Inggris dan dalam 





bahasa Inggris, di 
dalam dan di luar 
kelas.  


































































































































    
Menyata
kan 
rencana   
Struktur 
Teks  













   Kata kerja 
I’d like to 
.., I will .., 
I’m going 










































































































































































































ungkapan lain dsb. 
Mengekslorasi 






dan kegiatan lain 
yang terstuktur 



















































































bahasa Inggris di 
dalam dan di luar 
kelas 








































sumber (a.l. film, 















































































































































































































































































































































selamat yang lain  
dari berbagai 
sumber 


















struktur teks, dan 
unsur 
kebahasaan, 




  Siswa 






































































a di depan guru 
dan teman untuk 
mendapat 
feedback. 






guru dan teman 
sejawat 
pembelajara


















































































































































 Siswa berinteraksi 
menggunakan 
kalimat Past 













 Dengan bimbingan 
dan arahan guru, 
siswa 
mengidentifikasi 






















































































































































































(2)  Tata 
perbedaan antar 
berbagai past 
simple dan present 


























kegiatan lain yang 
terstruktur. 


























































































































































































Inggris, di dalam 
dan di luar kelas.  




























































 Siswa menirukan 
contoh  secara 
terbimbing. 










































































































































 Dengan bimbingan 






deskripsi yang ada 
dalam bahasa 
Inggris, perbedaan 
teks dalam bahasa 
Inggris dengan 





informasi rinci dan 
informasi tertentu 
dari teks deskriptif  
Mengeksplorasi 
 Siswa secara 
kelompok 
membacakan  teks 




tekanan kata dan 








































































































































































serta fungsi sosial 
dari teks deskripsi 
yang 
dibaca/didengar. 
 Siswa menyunting 
teks deskripsi yang 
diberikan guru dari 












dicapai dari model 
yang dipelajari 
Mengasosiasi 
 Dalam kerja 
kelompok 












fokus pada  


















































































































































dari  guru dan 
teman tentang 
setiap yang dia 
sampaikan dalam 











sosial  tujuan, 
struktur dan unsur 
kebahasaannya  






didepan guru dan 
teman dan 
mempublikasikann
ya di mading. 
 Siswa membuat 
kliping deskripsi 
tentang orang, 


























































































 Siswa dapat 
menggunakan 








































































 Siswa mencoba 
menirukan 
pengucapannya 
dan  menuliskan 
teks yang 
digunakan. 






































































































































































ungkapan lain, dsb. 
 Mengeksplorasi 
 Siswa mencari 






































































































































































dari guru dan 
teman tentang 










































































yang benar dan 
sesuai dengan 
konteks 




















































 Siswa menyimak 
berbagai contoh 
















































































































guru   
 Siswa mengamati 
fungsi sosial, 
struktur dan unsur 
kebahasaannya 
 Siswa belajar 
menentukan 
gagasan pokok, 
informasi rinci dan 
informasi tertentu 

























gagasan pokok  
















































































































































































 Siswa mencari 
beberapa text 
recount dari 
berbagai sumber.  
 Siswa berlatih 
menemukan 
gagasan pokok, 












































































































































dari guru dan 
teman tentang 









































































nnya di kelas 
 Siswa membuat 




 Siswa membuat 
jurnal belajar 































































 Siswa menyimak 
berbagai contoh 




 Siswa mengamati 
fungsi sosial, 
struktur dan unsur 
kebahasaannya  
 Siswa mengamati 
keteladanan dari 
cerita legenda 
 Siswa belajar 
menemukan 
gagasan utama, 
































































































































































informasi rinci dan 
informasi tertentu 
Mengeksplorasi 
 Siswa membaca 
beberapa text 
legenda dari 
berbagai sumber.  
 Siswa berlatih 
menemukan 
gagasan utama, 
informasi rinci dan 
informasi tertentu  







































































































































dari guru dan 
teman tentang 












































































struktur dan unsur 
kebahasaannya. 
 Siswa membuat 




 Siswa membuat 




















































lirik lagu berbahasa 
Inggris dan 
menyalinnya 
 Siswa menirukan 
Pengamatan 
(observations)



















































































































dengan lagu yang 
didengar 
Mempertanyakan 
 Dengan bimbingan 





yang ada dalam 
lagu bahasa Inggris, 
perbedaan lagu 
dalam bahasa 
Inggris dengan yang 
ada dalam bahasa 
Indonesia. 
 Siswa memperoleh 
pengetahuan 
tambahan tentang 
kosa kata dan 












tekanan kata yang 
tepat 





















































































































 Siswa membuat 
kumpulan lagu- 
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BELIEFS ABOUT LANGUAGE LEARNING INVENTORY 
(BALLI) QUESTIONER 
Read each statement on the following pages. Please respond to the statements as 
they apply to  language study.  
( Bacalah setiap pernyataan di bawah dengan teliti dan berikan respon terhadap 
pernyataan tersebut untuk mengaplikasikannya dalam pembelajaran Bahasa 
Inggris) 
 
Decide whether you agree or disagree with each statement. For example, if you 
strongly agree (SA), mark () 
( Pilih jawaban jika anda setuju atau tidak setuju terhadap setiap pernyataan, 

















     
Please respond to each statement quickly, without too much thought. Try not to 
change your responses after you choose them. Please answer all the questions. 
(Jawablah pernyataan dengan cepat tanpa banyak berpikir. Usahakan tidak 
mengganti jawaban setelah anda memilih, dan jawab semua penyataan yang ada) 
Statements SA A U D SD 
1. It is easier for children than adults to learn english 
(Anak-anak lebih mudah mempelajari bahasa inggris 
daripada orang dewasa) 
 
 
     
2. Some language are easier than others 




     
3. If I get to speak this language very well, I will have 
many opportunities to use it 
(Jika saya dapat berbicara bahasa inggris dengan 




     
4. I would like to learn this language so that I can get to 
know its speakers better 
(Saya ingin mempelajari  bahasa inggris agar lebih 
mengenal pembicaranya lebih baik) 
     
5. Its okay to guess if you don‟t know a word in English 
(  Boleh menebak jika anda tidak tahu suatu kata 
dalam bahasa inggris) 
     
 
 
6. Learning a foreign language is mostly a matter of 
translating 
( Hal paling penting dalam mempelajari bahasa asing 
adalah menterjemahkan) 
 
     
7. I believe that I will ultimately learn to speak this 
language very well 
 ( Saya percaya bahwa saya akan bisa  belajar berbicara 
bahasa inggris dengan baik) 
     
8. Learning a foreign language is mostly a matter of 
learning a lot of new vocabulary words  
(Hal paling penting dalam mempelajari bahasa asing 
adalah banyak mempelajari kosakata baru) 
     
9. It is easier to read and write this language that to speak 
and understand it 
 (Lebih mudah untuk membaca dan menulis bahasa asing 
daripada berbicara dan memahaminya) 
 
 
    
10. It is important to speak english with an excellent accent ( 
Penting untuk berbicara bahasa inggris dengan 
menggunakan aksen yang sempurna) 
     
11. If I learn to speak this language very well, it will help me 
get a good job ( Jika  saya belajar untuk berbicara 
bahasa asing dengan baik akan membantu saya untuk 
mendapatkan pekerjaan yang bagus) 
     
12. You shouldn‟t say anything in english until you can say it 
correctly  (Saya tidak seharusnya mengatakan sesuatu 
dengan bahasa inggris sampai saya bisa 
mengucapkannya dengan benar) 
     
13. It is easier to speak than to understand a foreign language 
 (Lebih mudah untuk berbicara daripada memahami 
bahasa asing) 
     
14. Some people are born with special ability which helps 
them learn a foreign language 
 (Beberapa orang terlahir dengan kemampuan special 
yang dapat menolong mereka untuk mempelajari bahasa 
asing) 
     
15. Learning English language  is mostly a matter of learning 
a lot of grammar rules  
( Hal penting dalam mempelajari bahasa inggris adalah 
mengetahui tata bahasa nya)  
     
16. It is better to have teachers who are native-speakers 
of English. 
( Lebih baik memiliki  guru yang berasal dari negara 
yang berbahasa inggris asli ) 
     
17. It is easier for someone who already speaks english to 
learn another one 
 (Orang yang fasih berbahasa inggris bisa dengan 
mudah mempelajari bahasa lainnya) 
     
18. If I heard someone speaking in a language I am trying to 
learn, I would go up to them so that I could practice 
speaking the language 
(Jika saya mendengar seseorang berbicara dengan 
bahasa yang sedang saya pelajari, saya akan 
mendatanginya agar bisa berlatih berbicara bahasa 
tersebut)  
     
 
 
19. People who are good at maths and scince are not good at 
learning foreign languages 
 (Orang yang pandai dalam matematika dan sains tidak 
pandai dalam mempelajari bahasa asing) 
     
20. I have foreign language aptitude   (saya memiliki 
kemampuan bahasa asing yang bagus) 
     
21. Learning a foreign language is different from learning 
other school subjects. (Mempelajari bahasa asing 
berbeda dengan mempelajari pelajaran sekolah lainnya) 
     
22. I want to speak English well 
(Saya ingin berbahasa inggris dengan fasih) 
     
23. I feel self- conscious speaking English  in front of other 
people (saya merasa gugup berbicara bahasa inggris di 
depan orang lain) 
     
24. If you are allowed to make mistakes in the beginning it 
will be hard to get rid of them later on 
 ( Jika anda diperbolehkan berbuat kesalahan di awal, 
maka akan sulit untuk menghilangkannya di kemudian) 
     
25. People who speak more than one language well are very 
intelligent (orang yang berbicara lebih dari satu bahasa 
adalah orang yang cerdas) 
     
26. It is better to learn English in English-speaking country 
 (Lebih baik mempelajari bahasa inggris di Negara yang  
memang berbahasa inggris ) 
     
27. Everyone can learn to speak a English 
 (semua orang bisa belajar untuk berbicara dalam 
bahasa inggris) 
     
28. It is important to speak English like a native speaker 
        (Berbicara bahasa inggris seperti pembicara aslinya itu 
penting) 
     
29. The language I am trying to learn is: 1.) very difficult, 2.) 
difficult language, 3.)  a language of medium difficulty, 
4.) an easy language, 5.) a very easy language  
(bahasa yang sedang saya pelajari : 1.) sangat sulit, 2.) 
sulit, 3.) sedang, 4.) mudah, 5.) sangat mudah 
























SPEAKING SKILLS TEST (Descriptive) 
This test is part of research study which is prepared to collect information about 
your level of speaking skills. Its confidential and will not interfere in any way 
with your grade. For this reason, the result of your test will be recorded with any 
details needed. Below is the instruction for the test. 
(Tes ini adalah bagian dari studi penelitian yang digunakan untuk mengumpulkan 
informasi mengenai level kemampuan speaking siswa. Tes ini juga tidak akan 
mempengaruhi nilai apapun dan bersifat individual. Hasil dari test ini akan 
direkam beserta seluruh detailnya. Dibawah ini adalah instruksi untuk melakukan 
test.) 
Speaking instruction: 
You are to perform 2-5 minutes story in front of the class. Moreover, before 
delivering your story, 5 minutes is provided for your preparation. You can create 
your own story tittle by the theme provided. Then, you will be asked by the test 
instructor one by one to deliver your speech. 
(Anda akan menampilkan sebuah cerita berdurasi 2-5 menit maksimal. Sebelum 
tampil, akan diberikan waktu selama 5 menit untuk persiapan. Anda bisa 
membuat cerita sendiri berdasarkan tema yang diberikan.) 
Theme: 
Your  experience when visited some Historical Places 
(Pengalaman ketika mengunjungi tempat wisata bersejarah) 
 

















SPEAKING ASSESSMENT OF THE FIRST GRADE STUDENTS AT 




Score Total Score 
P G V F C 
1 Students 1 4 3 2 4 4 17 68 
2 Students 2 2 3 2 2 2 11 44 
3 Students 3 3 4 3 2 2 14 56 
4 Students 4 4 4 4 3 4 19 76 
5 Students 5 4 3 4 4 4 19 76 
6 Students 6 2 2 3 4 5 16 64 
7 Students 7 2 2 3 2 2 11 44 
8 Students 8 3 2 3 3 3 14 56 
9 Students 9 2 2 2 2 2 10 40 
10 Students 10 3 3 3 3 3 15 60 
11 Students 11 3 3 3 4 3 16 64 
12 Students 12 2 2 2 2 3 11 44 
13 Students 13 3 3 3 3 3 15 60 
14 Students 14 4 3 3 3 2 15 60 
15 Students 15 4 4 4 3 4 19 76 
16 Students 16 3 3 3 3 3 15 60 
17 Students 17 4 4 3 3 3 17 68 
18 Students 18 4 3 4 3 2 16 64 
19 Students 19 3 2 3 4 2 14 56 
20 Students 20 3 3 4 4 4 18 72 
21 Students 21 4 4 3 3 4 18 72 
22 Students 22 4 3 4 4 3 18 72 
23 Students 23 4 4 4 4 4 20 80 
24 Students 24 3 3 3 2 2 13 52 
25 Students 25 4 4 4 4 3 19 76 
26 Students 26 3 3 2 2 4 14 56 
27 Students 27 3 3 3 3 3 15 60 
28 Students 28 2 2 2 2 2 10 40 
29 Students 29 2 3 2 3 2 12 48 
30 Students 30 4 3 4 4 4 19 76 
31 Students 31 3 4 4 3 3 17 68 
32 Students 32 3 3 3 3 4 16 64 
33 Students 33 3 3 4 4 3 17 68 
34 Students 34 3 3 4 4 4 18 72 
35 Students 35 2 2 2 2 2 10 40 
36 Students 36 4 4 4 4 4 20 80 
 
 
37 Students 37 4 3 3 3 3 16 64 
38 Students 38 4 3 3 4 4 18 72 
39 Students 39 4 3 4 4 4 19 76 
40 Students 40 2 3 3 3 2 13 52 
41 Students 41 3 3 4 3 3 16 64 
42 Students 42 2 3 3 2 3 13 52 
43 Students 43 3 3 4 4 2 16 64 
44 Students 44 3 3 3 3 3 15 60 
45 Students 45 1 1 1 1 1 5 20 
46 Students 46 4 4 2 2 2 14 56 
47 Students 47 3 3 3 2 1 12 48 
48 Students 48 5 5 5 5 5 25 100 
49 Students 49 5 5 5 5 5 25 100 
50 Students 50 3 3 3 3 3 15 60 
51 Students 51 2 2 2 1 1 8 32 
52 Students 52 3 3 3 3 3 15 60 
53 Students 53 2 2 3 3 3 13 52 
54 Students 54 4 4 4 4 4 20 80 
55 Students 55 4 4 4 4 4 20 80 
56 Students 56 3 2 3 2 3 13 52 
57 Students 57 4 4 4 4 4 20 80 
58 Students 58 3 3 4 3 4 17 68 
59 Students 59 3 3 3 3 3 15 60 
60 Students 60 2 2 2 2 2 10 40 
61 Students 61 3 3 4 3 4 17 68 
62 Students 62 4 4 4 3 3 18 72 
63 Students 63 3 4 3 4 4 18 72 
64 Students 64 3 3 4 3 4 17 68 
65 Students 65 3 3 4 4 4 18 72 
66 Students 66 3 2 2 3 3 13 52 
67 Students 67 2 2 2 2 2 10 40 
68 Students 68 4 3 3 4 3 17 68 
69 Students 69 2 2 2 2 2 10 40 
70 Students 70 1 1 1 2 2 7 28 
71 Students 71 2 2 2 2 3 11 44 
72 Students 72 3 3 3 2 2 13 52 
73 Students 73 2 2 1 2 1 8 32 
74 Students 74 3 3 3 4 4 17 68 
75 Students 75 2 2 2 3 3 12 48 
76 Students 76 3 2 3 4 2 14 56 
77 Students 77 2 2 3 2 1 10 40 
 
 
78 Students 78 1 1 2 2 3 9 36 
79 Students 79 3 2 3 4 3 15 60 
80 Students 80 2 2 3 3 3 13 52 
    TOTAL 1198 4792 
 
 






















SPEAKING ASSESSMENT OF THE FIRST GRADE STUDENTS AT 




Score Total Score 
P G V F C 
1 Student 1 2 3 2 4 3 14 56 
2 Student 2 2 3 2 3 3 13 52 
3 Student 3 1 3 1 3 1 9 36 
4 Student 4 1 2 3 2 3 11 44 
5 Student 5 2 3 2 2 3 12 48 
6 Student 6 3 3 3 4 3 16 64 
7 Student 7 3 3 2 2 1 11 44 
8 Student 8 4 3 3 2 2 14 56 
9 Student 9 3 3 3 3 3 15 60 
10 Student 10 2 2 3 4 3 14 56 
11 Student 11 2 3 2 3 3 13 52 
12 Student 12 4 3 3 2 3 15 60 
13 Student 13 4 3 3 2 4 16 64 
14 Student 14 3 3 3 4 2 15 60 
15 Student 15 2 4 2 3 3 14 56 
16 Student 16 3 3 2 2 3 13 52 
17 Student 17 3 2 4 3 3 15 60 
18 Student 18 4 4 2 2 4 16 64 
19 Student 19 2 2 4 3 2 13 52 
20 Student 20 3 3 4 4 3 17 68 
21 Student 21 3 4 4 3 2 16 64 
22 Student 22 3 2 3 3 4 15 60 
23 Student 23 3 3 3 3 4 16 64 
24 Student 24 3 3 2 2 3 13 52 
25 Student 25 1 2 2 1 1 7 28 
26 Student 26 3 1 2 1 2 9 36 
27 Student 27 1 3 2 2 3 11 44 
28 Student 28 1 3 1 2 2 9 36 
29 Student 29 3 3 1 1 1 9 36 
30 Student 30 3 2 1 2 1 9 36 
31 Student 31 3 1 3 2 3 12 48 
32 Student 32 3 1 2 3 1 10 40 
33 Student 33 4 3 3 2 2 14 56 
34 Student 34 1 2 3 3 1 10 40 
35 Student 35 2 3 3 4 3 15 60 
 
 
36 Student 36 3 2 3 3 4 15 60 
37 Student 37 2 3 3 3 3 14 56 
38 Student 38 3 4 4 3 3 17 68 
39 Student 39 2 2 3 2 4 13 52 
40 Student 40 2 2 4 4 2 14 56 
41 Student 41 2 3 3 2 3 13 52 
42 Student 42 2 2 2 2 3 11 44 
43 Student 43 3 2 2 3 4 14 56 
44 Student 44 3 3 2 3 2 13 52 
45 Student 45 2 3 3 4 2 14 56 
46 Student 46 3 3 3 3 4 16 64 
47 Student 47 3 3 4 4 4 18 72 
48 Student 48 3 3 4 3 2 15 60 
49 Student 49 3 2 3 3 2 13 52 
50 Student 50 2 4 3 4 4 17 68 
51 Student 51 3 2 3 3 4 15 60 
52 Student 52 2 2 2 1 3 10 40 
53 Student 53 3 1 3 2 5 14 56 
54 Student 54 4 4 4 3 3 18 72 
55 Student 55 3 1 3 2 2 11 44 
56 Student 56 3 4 3 3 3 16 64 
57 Student 57 3 4 3 2 2 14 56 
58 Student 58 3 2 4 3 3 15 60 
59 Student 59 4 2 3 3 3 15 60 
60 Student 60 2 4 2 3 3 14 56 
61 Student 61 4 3 2 3 3 15 60 
62 Student 62 1 2 4 3 3 13 52 
63 Student 63 3 3 2 3 3 14 56 
64 Student 64 4 3 2 2 2 13 52 
65 Student 65 3 2 4 3 2 14 56 
66 Student 66 3 3 3 4 3 16 64 
67 Student 67 1 4 4 2 3 14 56 
68 Student 68 2 2 3 3 3 13 52 
69 Student 69 2 3 3 2 4 14 56 
70 Student 70 3 4 2 3 3 15 60 
71 Student 71 3 3 3 2 2 13 52 
72 Student 72 3 3 3 2 3 14 56 
73 Student 73 4 3 2 2 3 14 56 
74 Student 74 2 2 4 3 2 13 52 
75 Student 75 3 2 3 4 3 15 60 
76 Student 76 3 3 3 4 3 16 64 
 
 
77 Student 77 2 2 3 3 3 13 52 
78 Student 78 4 4 2 3 3 16 64 
79 Student 79 2 4 2 3 3 14 56 
80 Student 80 4 3 3 3 2 15 60 
    TOTAL 1094 4376 
 
 























































(Koefisien Korelasi Sederhana) 
 
 





















   Tingkat signifikansi untuk uji satu arah  
 
df = (N-2) 
 0.05 0.025 0.01 0.005   0.0005  
  
Tingkat signifikansi untuk uji dua arah 
  
     
   0.1 0.05 0.02 0.01   0.001  
 51  0.2284 0.2706 0.3188 0.3509   0.4393  
 52  0.2262 0.2681 0.3158 0.3477   0.4354  
 53  0.2241 0.2656 0.3129 0.3445   0.4317  
 54  0.2221 0.2632 0.3102 0.3415   0.4280  
 55  0.2201 0.2609 0.3074 0.3385   0.4244  
 56  0.2181 0.2586 0.3048 0.3357   0.4210  
 57  0.2162 0.2564 0.3022 0.3328   0.4176  
 58  0.2144 0.2542 0.2997 0.3301   0.4143  
 59  0.2126 0.2521 0.2972 0.3274   0.4110  
 60  0.2108 0.2500 0.2948 0.3248   0.4079  
 61  0.2091 0.2480 0.2925 0.3223   0.4048  
 62  0.2075 0.2461 0.2902 0.3198   0.4018  
 63  0.2058 0.2441 0.2880 0.3173   0.3988  
 64  0.2042 0.2423 0.2858 0.3150   0.3959  
 65  0.2027 0.2404 0.2837 0.3126   0.3931  
 66  0.2012 0.2387 0.2816 0.3104   0.3903  
 67  0.1997 0.2369 0.2796 0.3081   0.3876  
 68  0.1982 0.2352 0.2776 0.3060   0.3850  
 69  0.1968 0.2335 0.2756 0.3038   0.3823  
 70  0.1954 0.2319 0.2737 0.3017   0.3798  
 71  0.1940 0.2303 0.2718 0.2997   0.3773  
 72  0.1927 0.2287 0.2700 0.2977   0.3748  
 73  0.1914 0.2272 0.2682 0.2957   0.3724  
 74  0.1901 0.2257 0.2664 0.2938   0.3701  
 75  0.1888 0.2242 0.2647 0.2919   0.3678  
 
 
 76  0.1876 0.2227 0.2630 0.2900   0.3655  
 77  0.1864 0.2213 0.2613 0.2882   0.3633  
 78  0.1852 0.2199 0.2597 0.2864   0.3611  
 79  0.1841 0.2185 0.2581 0.2847   0.3589  
 80  0.1829 0.2172 0.2565 0.2830   0.3568  
 81  0.1818 0.2159 0.2550 0.2813   0.3547  
 82  0.1807 0.2146 0.2535 0.2796   0.3527  
 83  0.1796 0.2133 0.2520 0.2780   0.3507  
 84  0.1786 0.2120 0.2505 0.2764   0.3487  
 85  0.1775 0.2108 0.2491 0.2748   0.3468  
 86  0.1765 0.2096 0.2477 0.2732   0.3449  
 87  0.1755 0.2084 0.2463 0.2717   0.3430  
 88  0.1745 0.2072 0.2449 0.2702   0.3412  
 89  0.1735 0.2061 0.2435 0.2687   0.3393  
 90  0.1726 0.2050 0.2422 0.2673   0.3375  
 91  0.1716 0.2039 0.2409 0.2659   0.3358  
 92  0.1707 0.2028 0.2396 0.2645   0.3341  
 93  0.1698 0.2017 0.2384 0.2631   0.3323  
 94  0.1689 0.2006 0.2371 0.2617   0.3307  
 95  0.1680 0.1996 0.2359 0.2604   0.3290  
 96  0.1671 0.1986 0.2347 0.2591   0.3274  
 97  0.1663 0.1975 0.2335 0.2578   0.3258  
 98  0.1654 0.1966 0.2324 0.2565   0.3242  
 99  0.1646 0.1956 0.2312 0.2552   0.3226  
 100  0.1638 0.1946 0.2301 0.2540   0.3211  
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